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History Curriculum Plan 

Our curriculum statements are designed to be used as a supportive tool to plan teaching and learning across our school.  The key skills are derived from the National Curriculum and spilt into individual year groups to support a progressive approach and mixed age classes.  


	The study of history involves engaging pupils in investigating questions about people and events in the past in order to enable them to better understand their lives today and for a future as more informed and enlightened citizens. Through the study of history pupils also develop a wide range of critical thinking skills, which enable them to understand the contested nature of knowledge and to distinguish between ‘fact’ and subjectivity when it comes to reaching conclusions and making judgements about the past. With this in mind, at Stoke Gabriel, we are proud of our History Curriculum which is: 
• Aspirational: Our high-expectations in History teaching and learning enables our children to fulfil their individual potential, cultivates their natural curiosity about the past and enables our children to appreciating the value of History as a subject in the 21st century. 
• Engaging: Our children develop their historical perspective through enquiry-based learning. The concepts ‘continuity & change’, ‘cause & consequence’, ‘similarity & difference’ and ‘significance’ underpin these, with children asking increasingly nuanced questions, exploring how the past is constructed from a range of sources, appreciating why interpretations of history vary and understanding how knowledge of the past is constructed by historians. 
• Logical, Broad and Balanced: Learning and enquiries have been purposefully selected and sequenced to support chronological understanding, to be relevant to our local community and to meet the guidance and expectations of the Early Years Foundation Stage and the National Curriculum. To further learning about people, events and periods of the past, key historical concepts, such as ‘monarchy’ or ‘trade’, are taught within historical contexts and are revisited and developed through our curriculum. 
• Progressively More Challenging: Children build upon prior learning and encounter more complex subject knowledge using increasingly sophisticated critical thinking skills. In doing so children develop a secure subject knowledge, achieve a deeper understanding key concepts and appreciation for the discipline - what it means to work historically. 
• Inclusive: All children are entitled to our History Curriculum, with personalisation and differentiation being used to extend and support individual children as necessary. Our children leave our schools with a chronologically secure historical knowledge rooted in their mental timeline; with a clear understanding of how historians have reached their interpretations of history and how the world we live in today has been shaped by our predecessors and could, ultimately, be shaped by their actions.   




	Vocabulary
Children’s command of vocabulary is fundamental to learning and progress across the curriculum. Vocabulary is developed actively, building systematically on pupil’s current knowledge and deepening their understanding of etymology and morphology (word origins and structures) to increase their store of words. Simultaneously, pupils make links between known and new vocabulary, and discuss and apply shades of meaning. In this way, children expand the vocabulary choices that are available to them. It is essential to introduce technical vocabulary which define each curriculum subject. Vocabulary development is underpinned by an oracy culture and a tiered approach. High value is placed on the conscious, purposeful selection of well-chosen vocabulary and appropriate sentence structure to enrich access to learning and feed into written work across the curriculum.


	

EYFS – Reception History Vocabulary – This is just a starting point for teachers to amend according to the needs of their children. 
Chronological vocabulary: adult, after, afternoon, baby, before, calendar, child, day, future, grandparent, life-cycle, long ago, memory, morning, new, next, night, old, parent, seasons, past, present, time, then, yesterday .
Disciplinary vocabulary: change, compare, different, fossil, museum, order, sequence, similar, what, when, where, who, why, 
Substantive Concepts: belief, buildings (architecture), celebration, conflict, farming (agriculture), equality, invent, job, king, money, migrate, power, queen, religion, royal, tradition, technology, transport, tourism.

KS1 Key History Vocabulary – This is just a starting point for teachers to amend according to the needs of their children

Chronological vocabulary: century, childhood, chronological, decade, future, great-grand parent, lifetime, living-memory, modern, month, period, recent, past, present, timeline, tomorrow, week, year Disciplinary vocabulary: archaeologist, artefact, cause, change, compare, consequence, continue, diary, evidence, first-hand, historian, history, impact, interpretation, opinion, reason, sequence, significance, similar, source, version Substantive concepts: agriculture, architecture, belief, city, conflict, communication, democracy, education, empire, explorer, inequality, government, invasion, invention, law, lifestyle, manufacture, material, medicine, military, monarchy, occupation, parliament, power, protest, religion, rights, slavery, society, technology, trade, transport, tradition, war
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	HISTORY
	Autumn
	Spring
	Summer

	Key Stage One
	Yr A
25-6
	Who is the greatest history maker?
	Why is the history of my locality significant?
	Pompeii: why do we know so much about where Sappho used to live? 

	
	Yr B
26-7
	1960s Toys comparison
	What does it take to become a great explorer?
	World War I – Why was Charles sent to prison?

	Lower Key Stage 2
	Yr A
25-6
	How did the arrival of the Romans change Britain? 
	Who were the Anglo-Saxons and how do we know what was important to them? 
	What did the Vikings want and how did Alfred stop them getting it? 

	
	Yr B
26-7
	Romans
	Anglo-Saxons 
	Vikings

	Upper Key Stage 2
	Yr A
25-6
	Why did the ancient Maya change the way they lived?
	Why was winning the Battle of Britain in 1940 so important?
	Local History: Totnes castle 

	
	Yr B
26-7
	Trojan Horse
	British Empire
	Shang Dynasty





Curriculum Organisation and Information 
Our History curriculum enables all learners to develop their historical perspective progressively as they move through each stage of their education, by acquiring chronologically secure historical knowledge through historical enquiry. This knowledge of people, events and periods, can only be meaningfully acquired when historical terms, including key substantive concepts such as ‘empire’, ‘invasion’ and ‘trade’, are taught in historical context and developed throughout our curriculum. The historical concepts ‘continuity & change’, ‘cause & consequence’, ‘similarity & difference’ and ‘significance’ underpin our enquiry-based learning, with children asking age-appropriate and increasingly nuanced questions, exploring how the past is constructed from a range of sources, appreciating why ‘interpretations‘ of history vary and, ultimately, understanding how knowledge of the past is constructed by historians. 
The Early Years Foundation Stage (EYFS) 
Children in Reception develop an early understanding of history through the knowledge and skills outlined in the EYFS’s area of learning called ‘Understanding of the World’ (UotW) – ‘Past and Present’. However, as with all learning in the early years, children’s understanding of the passing of time permeates into all areas of the EYFS curriculum and is enriched by both specific teaching and broader classroom practises, with opportunities to further understanding of the past and present being made as appropriate to do so - including spontaneous child-led learning moments! Reception teachers plan engaging lessons that link to their inspiring half-termly topics to develop children’s historical knowledge chronological understanding and emergent enquiry skills. Lessons introduce topic-specific vocabulary, include both adult-led and play-based learning activities and nurture the ‘characteristics of effective learning’. Learning is embedded in the children’s real-life experiences, the experiences of people they know and in the context of the wide variety of texts (stories, non-fiction, rhymes and poems) shared in class. Children explore the meaning of new vocabulary, use language to imagine and recreate roles and experiences in play situations and learn to use past, present and future terminology accurately. They learn to use tenses correctly and, supported by our ‘Oracy’ approach, children develop their ability to clearly articulate their ideas and begin to justify their thinking. The language rich learning environment is purposefully provisioned to further learning and provides opportunities for children to explore and compare aspects of the past with those of the present day. At all times children are encouraged to be curious, to observe closely and to discover for themselves – key skills which are fundamental to the development of our little historians! 
Key Stage One and Two 
Children in Key Stage One and Key Stage Two must receive the full entitlement of the National Curriculum (NC) and we ensure this is delivered through our enquiry-led history curriculum which is based on the expertise of the Connected History units, which we have carefully crafted into two-year rolling programme to meet the needs of our mixed-age classes. We have purposefully selected and sequenced topics, through and across key stages, to build cumulatively on prior learning and to progressively further skills development. History learning is organised into half-termly topics (that alternate with Geography) which allows students to ‘dive-deeper’ into their learning and limits the time between history topics - helping children to retain their learning. Opportunities for meaningful cross-curricular learning are made whenever appropriate, particularly during half-terms where history is not discretely taught to revisit skills and reinforce key knowledge. Our history topics are based around an engaging ‘big question’ (shaped by a second-order concept) which captures children’s interests and gives purpose to learning. Rather than giving children all the answers through their topic learning, children embark on a journey of exploration! At the beginning of each topic children share questions that they would like to find answers to, and teachers always encourage children to ask their own questions understanding that curiosity is central to historical enquiry. Supported by our whole-school Oracy approach, children learn to articulate their ideas and to justify their thinking with opportunities for partner, group and whole-class discussion and debate being planned into each topic. Studying history in this way inspires children’s curiosity, it encourages them to ask critical questions and develops their characteristics of effective learning. Teachers use the Link Academy agreed Medium Term planning document to plan a sequence of learning based on their ‘big question’, referring to the Connected History guidance and the Progression in Key Skills document below and the historical terms banks above. Each topic has a clear learning journey, with an ‘elicitation task’ at the start of a topic to identify a child’s prior knowledge. Children are then taught the knowledge and skills they need to answer the over-arching ‘big question’ in small manageable steps, with each lesson having a clear curriculum linked learning objective which is shared with the children - making it clear what and how children are expected to learn. Teachers can begin a lesson with a flash-back to previous or key learning, in order to address misconceptions, reinforce learning and to support long-term memory connections – helping children retain knowledge. Lessons include a range of teaching approaches, activities are tailored to challenge and support children appropriately and provide opportunities for children to work independently, with a partner or in a group. History lessons are tailored to the needs of each child, with teachers using ‘assessment for learning’ strategies to swiftly pinpoint children’s next steps in learning to identify those who require more support and those who can be challenged to ‘dig deeper’ - maximising progress. Learning is adapted and personalised to ensure children with SEND or EAL are able to access the full curriculum and have an equal opportunity to take part in every aspect of the History curriculum. Teachers capture ‘creative’ learning using a SWAY document and promptly mark recorded learning in line with our marking policy, ensuring feedback is purposeful, furthering history learning and addressing misconceptions. Each classroom has a topic display (which includes key vocabulary) and topic related books available. Topics may include a ‘hook’ to provide memorable learning opportunities, with teachers organising trips to museums and cultural sites, guest speakers, immersion days, ICT and physical resources/artefacts are used where possible. The subject leader monitors standards through ‘book looks’ including Sway & Tapestry, pupil conferencing, looking at planning, learning walks and discussions with staff and supports teachers with subject knowledge and continued professional development for example by leading staff meetings and making staff aware of new resources. Beyond curriculum specific learning the subject-lead also oversees the celebration and commemoration of annual significant and local historical events such as Armistice Day, Bonfire Night or the Queen’s Platinum Jubilee throughout the school.

	The National Curriculum

	Pupils are taught: 
In Key Stage 1: 
• changes within living memory. Where appropriate these should be used to reveal aspects of change in national life 
• events beyond living memory that are significant nationally or globally [for example the Great Fire of London, the first aeroplane flight or events commemorated through festivals or anniversaries] 
• the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in different periods 
• Significant historical events, people and places in their own locality: Sir Francis Drake
 In Key Stage 2:
• changes in Britain from the Stone Age to the Iron Age. 
• the Roman Empire and its impact on Britain. 
• Britain’s settlement by Anglo-Saxons and Scots. 
• The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor. 
• a local history study – ‘Dartmoor’ 
• a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 – The Mayan Civilisation
• the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China 
• Ancient Greece – a study of Greek life and achievements and their influence on the western world 
• a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300

	Progression of Key Skills 

	Key skills
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	[bookmark: _Hlk37069748]In order to assess impact - a guide

	
Teachers are responsible for the regular assessment of their pupils against key skills to judge the impact of teaching and learning in History. Teachers look at the learning journey of each unit studied being aware of what the children need for their next learning and what they can take from prior learning. Units will therefore begin with an elicitation task either individual or whole class to judge prior knowledge; a KWL (know, want to learn, learnt) grid could be used and may be completed independently in books or constructed with the teacher. Children’s progress is monitored against National Curriculum expectations and key skills. Judgement is informed through use of children’s books dialogue class scrapbooks evidence on Sway and Tapestry and AFL pieces. Teachers need to be clear on how the children will show their learning through a presentation art work or extended writing for example providing opportunity for pupils to communicate their learning in a variety of ways. There is an expectation that History learning in books will be the same quality as that in English books. Marking and feedback in History should be the same standard as marking/feedback within other learning across the curriculum including English. The focus for spelling corrections is on History vocabulary and the expectation is that children who are ARE will spell these correctly throughout their History writing.





image1.jpeg
onomnmes rog%&
Link
@Academy
%

Trust




image2.png




image3.png
KS1 Key History Vocabulary — This is just a starting point for teachers to amend according to the needs of their children.

timeline, tomorrow, week, year

reason, sequence, significance, similar, source, version

Chronological vocabulary: century, childhood, chronological, decade, future, great-grand parent, lifetime,

ing-memory, modern, month, period, recent, past, present,
Disciplinary vocabulary: archaeologist, artefact, cause, change, compare, consequence, continue, diary, evidence, first-hand, historian, history, impact, interpretation, opinion,

Substantive concepts: agriculture, architecture, belief, city, conflict, communication, democracy, education, empire, explorer, inequality, government, invasion, invention, law,
lifestyle, manufacture, material, medicine, military, monarchy, occupation, parliament, power, protest, religion, rights, slavery, society, technology, trade, transport, tradition, war
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Lower K52 Key History Vocabulary = This is just a starting point for teachers to amend according to the needs of their children.

Chronological Vocabulary: AD, BC, chronological, era, generation, period, millennium,
Enquiry Vocabulary: anachronism, conclusion, consequence, effect, empathise, estimate, evidence, eye-witness, impact, oral-history, primary evidence, reliable,

representation, secondary evidence, significant, sources

Substantive concepts: zriculture, architecture, civilisation, communication, conflict, culture, conquest, culture, currency, defence, economy, education, empire, equality,
exploration, folklore, inequality, innovation, invasion, invention, kingdom, law, lifestyle, manufacture, medicine, migration, military, monarchy, nomadic, parliament, peace,
peasant, poor, poverty, power, protest, religion, resources, rich, sacrifice, settlement, slavery, society, status, tax, technology, trade, transport, tribal, war, worship
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Upper KS2 Key History Vocabulary — Thi

just a starting point for teachers to amend according to the needs of their children.

Chronological Vocabulary: AD, BC, chronological, era, generation, period, millennium,
Enquiry Vocabulary: authenticity, bias, causes, continuity, evaluate, factual, infer, interpret, interrogate, legacy, motive, primary source, reliability, represent, secondary source,

significance, storyboard, synthesise, translation, viewpoint

Substantive concepts: azrculture, architecture, attitudes, alliance, architecture, battle, belief, communication, conflict, culture, civilisation, colony, conquest, conservation,
currency, defence, democracy, diversity, economy, education, empire, exploration, inequality, innovation, invasion, invention, folklore, labour, lifestyle, manufacture, medicine,
migration, military, monarchy, parliament, peasant, poverty, power, prejudice, protest, racism, religion, resistance, resources, revolt, settlement, slavery, society, status,
strategy, tax, technology, tourism, trade, traditional, transport, tribal, strategy, war

Autumn 1% Half-Term

Spring 1+ Half-Term

Summer 1+ Half- Term

Why did Britain once rule the largest
empire the world has ever seen?

Why is the history of Dartmoor significant?

Why did the ancient Maya change
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History Progres: ing of Knowledge End Points & individual enquiries for specific details)
Lower Key Stage Two

EYFS

Key Stage One

Upper Key Stage Two

Reception *

Verone | veriwe

Veartwee | Veafow

Year Five Year Six

= luse everyday time language.
1 recognise the past extends beyond
my own lfetime.

I know some similarities and
differences between things in the past
and now.

1 understand the past through
settings, characters and events
‘encountered in books read in class and
storytelling.

« Italk about past and present events in
‘my own ife & that of family members.

1 use common words and phrases relating to
the passing of time.

1 know time is sequenced chronologically.

1 can identify & describe some of the ways in
which historians divide up time.

1 know where people and events studied fit
into a chronological framework.

1 can identify & describe people & events
studied.

1 can recognise, identify, describe, £xalpin 2nd

suggest reasons for some characteristics of lfe
Guring periods studied.

1 use 3 range of words & phrases relating to time.
1 know what history & prehistory means.

I can suggest reasons for why some historical
terms are used, for example Vikings'

1 know how people, events and periods studied
fitinto a chronological framework.

= I'am beginning to form simple narratives within
‘and across time periods studied.

1am increasingly aware of connections, contrasts.
& trends over & between periods studied.

1 can identify, describe & explain some key.
characteristics of life during periods studiied.

1 can identify, describe & explain actions during
person's lfetime.

1 can identify, describe & explain signifiant
moments of an event studied.

<1 can use a range of words & phrases relating to
time effectively.

1 have a chronologically secure knowledge of the.
history | have studied.

 Ihave formed a clear narrative within and across.
periods studied.

1.am aware of connections, contrasts & trends.
over & between events & periods studied.

ol an identfy, descrive & explain
characteristics of lfe during periods studiied.
1 can identiy, descrive, explain & suggest
reasons for actions during a person's fetime.

1 can identity, describe, explain & suggest
reasons for signficant moments of an event
studied.

1 can recal, describs and explain the main events.
inan event or historically significant story.

key

+ Chonological _ vocabulary:
afer, afiemoon, baby,
calendar,  child,  day, future,
grandparent, ife-cycle, long  ago,
memory, morning, new, next, night,
old, parent, seasons, past, present,
time, then, yesterday

adut,
before,

Enquiry vocabulary: change, compare,

different, fossi, museum,  order,
sequence, similar, what, when, where,
who, why,

« Substantive  Concepts:
(farming),  architecture  (building
Gesign),  belief,  celebration,
‘communication, conflct, invention, oo,
King, money, migrate, power, queen,
religion, technology, transpor, tourism

agricutture

 Chronological vocabulary: century, childnood,
chronological, decade, future,  great-grand
parent, ifetime, lving-memory, modern, month,
period, recent, tomorrow, week, year

« Enquiry vocabulary: archaeologist, artefact,
cause, change, compare, consequence,
continue, diary, evidence, first-hand, historian,
history, impact, interpretation, opinion, reason,
second-hand, sequence, significance, similar,
source, timeline, trustworthy, version

oSubstantive  Concepts: i
architecture,  belief, city, communication,
conflict, democracy, education, _empire,
explorer, government, inequalit, invention,
law, ifestyle, manuacture, material, medicine,
military, monarchy, occupation, power, protest,
religion, rights, society, technology, trade.
transport, war

= Chonological Vocabulary: AD, ancient, B era,
generation, period, pre-history,  millennium,
million

* Enquiry Vocabulary: anachronism, annotate,
conclusion, ~ consequence,  effect, ~ empatise,
estimate,  evidence, eye-witness, impact,
monument, orakhistory, primary  evidence,
reliable, representation, secondary ~ evidence,
Significant, sources, summarise,

* Substantive Concepts: < <. architecture,
civilisation, communication, conflict, conquest,
currency, culture, defence, economy, education,
empire,  exploration, folkiore,  inequalty,
innovation, invasion, invention, kingdom, law,
ifestyle, manuaciure,  medicine,  miary,
monarchy,  peace, peasant,  power, religion,
resources, rich, seftlement, savery, socity, status,
tax, technology, trade, transport, tribal, wr,
worship.

= Chronological Vocabulary: Anno Domini (AD),
Before Chist (8C), Before Common Era (BCE),
‘Common £ra (CE),

Enquiry Vocabulary: authenticity, bias, causes,
continuity, diversity, evaluate, factual, iner,
interpret, interrogate, legacy, motive, primary
Source, refizbiity, represent, secondary source,
significance, storyboerd, synthesise, translation,
viewpoint

eSubstantive Concepts: cr cu/ture,  alliance,
architecture, batde,  belief,  communication,
conflict, culture, civilsation, colony, conquest,
conservation, currency, defence,  democracy,
dwersity, economy,  education, _empire,
exploration, _inequality, _innovation, _invasion,
invention,  folkiore,  lifestyle,  manufacture,
medicine, miltary, monarchy, pariiament,
peasant, power, prejudice, racism, religion,
resistance, resources, revolt, settlement, slavery,
society, status, strategy, (2, technology, tourism,
trade, transport, tibal, strategy, war, ez
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History Progression: Big Ideas, Skills & Processes of History (see End Points & individual enquiries for specific detail)

EYFS Key Stage One Lower Key Stage Two Upper Key Stage Two
Year On Year Three - Year Five -
Reception Year Two - secure S Year Four- secure s Year six. secure.

History's Key Skills & Processes

Historical Enquiry*

«13m curious about people.
«1 show interest in stories

«1 can ask appropriate questions.
o1 can ask questions to clarify my
understanding.

« Cognitive ~ Skill:  Identifying,
ecognising. describing,
observing._recalling._comparing.
contrasting & sequencing.

'+ Tcan ask simple questions about the past
I can identify features of history as a subject.
* Irecognise that anyone can make history.

* Cognitive  Skills: Identifying, recognising,
Gescribing, observing, recalling, comparing,

contrasting,  sequencing,  categorising
easoning & interpreting.

T am beginning to ask more historically focussed
questions, shaped by historical concepts (below).
1 can describe how historians work

1 understand the difference between historical
facts & historical supposition.

1 understand the term ‘anachronism

«Cognitive  Skills: ~Identifying,  recognising,
Gescribing, observing, recalling, comparing &
contrasting, sequencing, categorising, reasoning

& interpreting, synthesising, _understandin
through_explanation, justifying & developin
condlusions

T ask historicallyfocussed questions, shaped by,
historical concepts (below)

*1 can define history as 3 subject and explain
‘What it means to work like a historian.

«1 can explain why history is 3 valuable area of
Study in the 21% century.

« Cognitive Skills:  Identifying, ~recognising,
Gescribing, observing, recall, comparing and
contrasting, sequencing, categorising, reasoning,
and interpreting,  synthesis, - understanding
through explanation, _justifying, ~ developing
conclusions, making substantiated judgements,
valuating iquin hising
hypothesising.

*Concepts that Underpin Historical Enquiry

*1 can look closely at patterns and
changs.

*Ican taik about growth/decay.

*1 can talk about some simple fife-
cycles & changes over time.

1 can recognise some simiarites & differences
betwesn times stucied and tody.

1 can identfy some similarities & differences
between ways of Ife at diferent times.

s beginning to describe & make inks between
people, events & characteristics within & across
periods.

can describe how ife changed fo the paople studied
during 2 specified perid of time.

1 can describe & maks links between main events,
Suaians and changes, within & scross different
periods.

* I can describe & expiain how e changed for the.
people studied during 2 specified period of ime.

I can compore & contrast charocters
from storis, inc.figures rom the pase.
@ know m simiar/dferent o others,
+1 understand familes, communities
& traditions vary.

+1 can make simple observations about dfferent
types o people, events & beliefs wthin a society 3t
particuar period in time.

am increasingly aware of social & cultural dversity in
Beitain & the wider world during ifferent periods.

1 can Gescribe sodal & cultural Gversity in Sritain &
the wider world during different periods n time.

can compare & contrast  aspects of
members ofsociety’sfives during 3 perod studied.

“rcan , explain, compare & contrast
members o socity s ives during 2 period studied, for
‘example working canditions.

* [question why things happen

*Ican give simple explanatiors.

1 can describe & suggest reasons for why people i
things & the effects of their actions

1 can identify & describe the causes & effects of a
partiuiar evens.

an identity, describe, explain & suggest some
reasons for people’s actions or event & results ofthese.
can explin why Historians beleve a istorical person
achieved or ailed, and the consequence of this.

1 can identity, describe & explain how 3 parson or
event had s lasting impact.

1 can idery, describe, explan, suggest evidenced
reasons for & evaluste peopl's actions or events, &
the results of these.

+1 can explsin, evaluste & reach 3 judgement sbout
how a person or event had a asting mpact

*1can describe & expisin theoriesfor why 2 cilzation
disappeared & reach a judgement about probabilty.

1 talk about specal times or svents
for me, my family & frends.

1 can ideny, Aaseriba and suggest reasons for why
people, piaces & events are historically importan.

1 can identty sigificant artefacts & remains from
‘events & peaple 've studied.

1 can identity, describe, explain & suggest some
reasons for the significanca of people & events studied.
am beginning 1o describe the signficance of
artefacts, remains & monuments to socety at the time
o history.

*1 can identiy, describe, explain, make evidenced
judgements for & evaluste the significence of peopls,
srtefacts & events studied.

1 can explin the significance or artsfacts, remains &
monuments from periods & events studied
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Sources & Evidence

1 can comment on images of fomiliar
situations inthe post.

*Tknowthere are Gferentways of earming sbout the

past & that there are different sources of evdence.
e identity & dascribe some ways we can find cut

‘sboutthe past.nc. artefacts nd remins.

o1 recogrise there are firsthand & second-hand

Sources of information

© understand not allsources are rustworthy.

1can devise nteriew questons tolean about the past

o1 can compare & en
from stories inc figuresfrom the post.
* 1 know informstion can be found in
iffeent places - books, onlne, etc
o3 sware o fosis & museums

“icen & ways that srchseclogists &
historians learn about the past —reconstructon, etc
1 racognise museums store & conserve artefacts &
ther sources of hisoricalinformation.

*1 can identiy parts of stories (& other sources) to
show understanding of historical concepts (abovel.

1 can dentify & locate places studied on a map.

T can identfy primary & sacondary sources
* Ican compare & contrast trustworthiness' ofsources.
1 can dentify, describe & explin artfacts, using them
to suggest what bfe wiss ke,

*can justy my apinions using istorical evidence.

*1 undarstand the difference betwesn historical
‘vidence, legend & foliore.

*1 can explain how archaeclogists use artefacts &
remains to understand the past.

* I can deserbe = ste of historica remins & resch 3
judgement regarding is purpose.

o I'can use evidence to explain why historians have
intarpreted 3 historical person, gy0t or period in
history in 2 particuar way.

* Ican dentty places & spaces of historcalimportance
stucied on 3 map.

ST understand how knowiedze of e pan
constructed from 3 range of sources, inc. textusl, orsl
sources, artefacs & the histori enviranmen.

1 can make substantisted judgements informed by
relisble sources o svidence

1 can identity, describe & explain artefacts — using.
them to reach judgements, such as about ways of Ife
1 can conduct my own research using primary and
secondary sources.

1 can iterpret both written & numerical evidence.

1 can evaluste & critique arange of sources, including.
Visual, written & archaeological evidence.

1 can evaluste the ‘usefulnese!, “trustworthiness’ and
‘reiabilty’ of sources.

1 can locate, describe & explain places & spaces of
histoical importance.

Communicating Ideas

*Tcan talk about lves of the people
oround me & their roles in society.

*1 know some similorities and
Gifferences between things in the
past and now.

*1 can tolk about members of my
immediate fomiy and communiey.

1 can nome and descrive people who
ore fomilr 1o me.

1 can comment on images of fomiliar
siuations inthe post.

#1can usethe past, present and uture
tense correcty.

* I can talk about pictorial imelines of
my personal experiences

* I sequence familar & story events.

« Tuse some taught istorical vocab. & terms.
1 can answer simple questions about the past,inc.
those elated to significance’, cause & consequence’,
“similarity & ifterence’ & ‘continuity & change
*1 can compare & contrast paople, events & key
Charactaristcs of Ife stucied.
#1can share my opinion & my reasoning

an describe & present my information to athers.
* I coninterpret & 3dd 20 3 simpe timsline o svents.
*1 can suggest how pople may have feft duing an
event studied.

* use taught historcal vocab. & terms sparoaratel.
#1am beginning to answer more historiclly focussed
questions about the people, events & periods | have
stucied, shapad by historical concapts “significance’,
‘cause & consequence’, ‘simiarity & difference’ &
‘continuity & change'

* I can compare & contrast peaple, events & festures of
periods studied, reaching judgements sbout them.

*1 can construct informed responses & justfy my.
‘opinion b selectng & orgarising historicalinformation
* Ican present, communicate & organise ideas from the
past using discussions, isual presentations & a range of
writing

*canreconstruct an aspect of history (perhaps through
an annotated drawing or 3 model] & explain my
reasoning.

1 can present information & deas based on research.
* Ican nterpret, 304 to & construct timelines.

*1 can describe & explain how people may have feit
uring an event studied.

* Tuse taught istorical vocab & terms effectively.
1 can answer  historicaly focussed questions about
the people, ayens and periods | have studied, shaped

by historcal concepts ‘significance’, ‘cause &
consequence!, ‘similaity & difference’ & ‘continuty &
change

1 can compare & contrast people, events & features
of periods studied, reaching thoroughly evidenced
judgements about them.

1 can answer questions about the past, justfy my.
opinon, reach a judgment & construct informed
responses by synthesising historical evidence.

1 can present, communicate & organise ideas from
the past using detailed discussions, debates, visual
presentations &3 range of writng.

*1 can reconstruct an aspect of history (perhaps.
through an annotated drawing or a model) & explain
my reasoning,

1 can present nformation & my ideas based research.
1 can intarpret & construct mre complex timeiines.
* 1 can empathise with how pesple may have fett
during an event or perod studied

7

Interpretations
(how 8 sy they

T am beginning to understand there
is not always certainty about what
happened in the past.

T understand the past can be interpreted, for
xample by historians & archaeologists.

1 can dentiy some different ways in which the past
has been represented.

* understand affrent Interpretations o the past exist.
1 €an suggest reasons for why accounts of the same
‘event may be different.

1 can recognise, identify & can give ressons for
different nterpretations of the past.
#1 can give reasons for a person or event being

o lcan e o explain why have
interpreted a historical person, gyt or period in
history in a particuar wa

rretedina range o .
1 can explain why some sources can be (& have been)
interpreted in confictng veays.

Objectives foken from Development Matters in ftalics (with Early Learning Goals in bold), others are our school generated





